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Abstract
Thisthesispresentsarichcontextofartinfonnationforinterpretingartworksof
deafartists.Overthepastdecade,manyartworkshavebeencreatedbydeafartists.The
purposeistohelpdeaflhearingchildrenlearnaboutdeafartistsanddevelopcritical
thinkinginamainstreamschool.Theartcurriculumwill bepresentedinPowerPointso
administrators/educatorscanhaveawaytodisplaythearttothestudents.The
backgrounddescribeshoweachdeafartistexpressedherlhismessageintheirartwork.
Thecurriculumteachesthestudentshowartistsusecolors,linesshapes,and
textures/patternstoexpresstheirvaluesandmeanings.Thecurriculumspecifically
focusesonwhatAffinnativeandResistanceArtis. Studentswill createtheirfirstself-
portraitthatrelatestotheartelementshatfit theirpersonalities.AftertheylearnDeaf
Art,theywill drawtheirsecondcompositiontoexpresstheirviewofdeafness.
ProjectOverview
I developedacreativeandexcitingPowerPointpresentationthatincludesimages,
text,drawings,andquotes.I providedbackgroundinfonnationforteachers,uchas
whatdeafartmeansandwaysofteachingdeafthemesfromtheirartwork.In the
PowerPoint,I designedacurriculumprojectforteacherswhodonotknow,orneedto
learnmoreabout,deafart.I havesomesamplelessonsforteachers.Teacherswill be
abletousemybackgroundinfonnationandsamplelessonstoteachstudentsoanalyze
artworksbydeafartists,sotheycangainagreaterappreciationfartmadebydeaf
artists.Forexample,inthebeginningofthepresentation,thiscurriculumhasan
introductiontoeachartistandabriefbiographyoftheartists.Then,someexamplesof
theirworkareshownandthetypeofworktheydo,suchasmodemart,abstract,or
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contemporary.In thisway,teacherswillhaveabetterunderstandingofhowtoteach
deafarttothestudentsandhavethemanalyzetheartworkandthethemesexpressed.
Theprojecthasfiveparts:
Part1.BackgroundInformationfortheTeacherandStudents.Thereisan
introductionofartists,theirbiographiesandartwork,andanalysisofeachartwork.Each
oftheirworksrepresentsAffirmative,ResistanceArtorArtbyDeafpeople.
PartII. TeachingStudentsaboutDesignElements.In thefirstlessonsforthe
students,thepresentationdisplaysdifferentlines,colors,shapes,andtextures/patterns.
Studentsanalyzewhatheyseeanddiscusstheemotionoftheelementsin art
compositions.
PartIII. Self-PortraitProject.Afterthisstrategy,studentscreatetheirown
paintingsuchasaself-portrait.Whentheyaredonewiththeirwork,theyanalyzethe
colors,lines,shapes,andtextures/patternsa dseeif theycanrecognizeanyemotionin
thecompositionsmadebytheclass.
PartIV. InstructionaboutDeafArt. Thentheteacherdiscussesandshowsthem
examplesofwhatdeafartis (AffirmativeandResistanceArt).
PartV. FinalComposition.Studentswilldraw/paintasecondpictureafterthey
learnaboutdeafart.Studentswill comparetheirfirstandsecondcomposition.Thefirst
self-portraitwill showunderstandingofthemeaningoftheartelementsinthe
composition.Deafstudentswill identifyResistanceandAffirmativeArt intheirownself
portraitsandrevealhowwelltheyunderstandthemselves.Thehearingstudentswill
revealhowwelltheyunderstandthedeafperspective.
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ImportanceoftheProject
I trulybelievethathistopicis importanttothefieldofdeafeducationbecause
students'elf-esteemwillbenefitfromknowinghowdeafrolemodelsexpresstheir
opinionsorthoughtsaboutbeingdeafthroughtheirartwork.Deafartistsalsoexpressin
theirworkwhattheyhaveseenorlearnedfromtheirlives,andhowit feltbeingdeaf
whentheywerelittle.Thestudentswillunderstandhowtheseartistsexpresstheir
thoughtsbychoosingcolors,andusinglines,formsorshapes,textures/patternstogive
contenttotheirwork.I alsobelievethatstudentsneedtoknowthateachartisthinks
differentlywhenshe/hecreatesher/hisartwork,soit isagoodlearningarttoolfor
studentsodevelopindependentstyles.Also,bothhearinganddeafstudentsatthe
middleschoolevelneedtolearnabouthemeaningsorinterpretationsexpressedindeaf
artsotheycanunderstandeachother,learnaboutdeafperspectivesandhaveashared
experience.Thiscurriculumprovidesvaluableinformationaboutdeafarttoeducatedeaf
andhearingchildrenandhavethemlearnskillsofartanalysis.Rightnowtherearefew
materialsatthatlevelandforthatreasonwehaveaneedformaterialstoteachstudents
aboutartanalysisotheywill understandtheconceptoftheartwork.
ProjectObjectives
Thepurposeofmyprojectistohelpteachersbydevelopingteachingmaterialsfor
deaf/hearingstudentsolearnaboutdeafartistsandtheirartwork.Especially,myfocus
isonhowtheartistsexpresstheirmessagesthroughtheircomposition.
1.My firstgoalistoteachdeafstudentshatherearesuccessfuldeafrolemodels
fromtheworldofartsodeafstudentswill haveaconnectiontothem,since
thesestudentsarealsodeaf.Deafartists'artworksareviewedaspowerful,
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creative,andoriginal.Thiscatchestheviewer'sattention.Deafstudentscan
lookuptotheseartistsandknowthatheycanbesuccessfulin anyfieldthey
desire.
2.My secondgoalistouseartasawayofteachingdeaf/hearingstudentsouse
theircriticalthinkingskills,andalsoteachthemhowtoanalyzethe
componentsofanartpiece,suchascolor,line,shape,texture/patternand
meaning.Thiswill givethemagreaterunderstandingofwhatanartpieceis,
andthemeaningoftheartpiece.
3.My thirdgoalistoeducatehearingstudentsaboutheartabilitiesofdeaf
individualsandtoincreasetheiracceptanceoftheirdeafpeers.
ReviewoftheLiterature
ArtasanExpressionofEmotion
Whatisart? Theword"art"hasalotofdifferentmeanings.Art isdefinedasa
finecollectionofart,whichmeanspeoplecollectaparticularkindofartpiece.An art
galleryisaplacewherepeopleviewartists'artworks.Anothermeaningof "art"iswhen
anartist,whoiscreativeorartistic,understandsthequalityofart.Anotherconnotation
ofartisanartskill,whichidentifieswhatapersonlearnsbystudyingandobservingan
artelement,anddefiningwhatitmeansorrepresents.Therearealotofarttypesuchas
photography,sculpture,painting,drawing,graphicdesign,ceramics,andprintmaking,
whichareallproductsofhumancreativity.Notoneartpieceis alikeorsimilar;they
wereallcreatedin adifferentwaybyeachartist.Asaresult,it iscaptivatingforanyone
tostudyanyartelementfromtheartist'spieceandaskhimselforherselfwhythisartist
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createdthiskindofartwork.It isrevealingforanyonetoanalyzeandcomprehendtheir
messageastowhatheproductsymbolizes.
"Artisahumanactivityconsistinginthis,thatonemanconsciously,bymeansof
externalsigns,handsontoothersfeelingshehaslivedthrough,sothatotherpeopleare
infectedbythesefeelingsandalsoexperiencethem"(Osborne,1970,p.94).Kandinsky,
whowaswellknownastheFatherofAbstractExpressionism,statedthat,"A workofart
consistsoftwoelements,theinnerandtheouter.Theinneristheemotioninthesoulof
theartist;thisemotionhasthecapacitytoevokeasmiliaremotionintheobserver..."
(Osborne,1970,p.94).Theartistsexpresstheirfeelingsbythrowingouttheirthoughts
orideasonthecanvas,whichissimilartoabook.Theirartworksleadustoperceive
theirthoughtsorideasastowhatheywerethinkingorgivingusamessagethatweneed
tocomprehendandinterpret."A paintingbeginstobecomeabookattheverymomenti
useslinesandcolourstorelateastoryortodescribehumanemotions,humanpassions,
humanthoughts--inshort,whatevercouldaswellbeexpressedbymeansofwords"
(Osborne,1970,p.104).A booktellsastorybyusingwords.A canvasorartworktellsa
storybyusingartelementssuchascolors,lines,shapes,andtextures/patternstorepresent
meaning."Ashasalreadybeensaid,theemphasisnowuponthecreationof 'emotional
qualities'whichareinherentinabstractpatternsofcolours,shapes,andlines"(Osborne,
1970,p.104)."Criticsofartandliteratureoftenreferbothto'mannersoftreatment'and
to'compositionalpatterns'asto'styles.'Thisusageis inaccurate,forstyleis,asweshall
see,afunctionoftheworkofartasawhole,thatis,of itsmedium,formandcontent,
fusedintoacomplexartisticorganism"(Greene,1947,p. 144).
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Thisishowthecriticsanalyzethesekindsofartstylestounderstandtheconcept
ofanyartfonnthatwasmadebytheartists.Withanykindofartwork,we,people,need
toconcentrateontheirartworkandanalyzewhytheartistusedhislherkindofartstyleto
displayherlhisartpiece.Subsequently,wewouldbeabletounderstandtheartstyleand
appreciateitgreatly."Beliefthatheartworkexpressesthecharacterortheemotionsof
itsmakerdoesnotgivegroundsfordifferentiatingthefinefromthepoororindeedfor
theexpenditureoftimeandenergyonappreciation.It wouldratherseemtobestructure
andfonn,elementsofcreativity,whichconstitutehedifference"(Osborne,1970,p.99).
"Inshort,aworkofartis anorganicwholecomprisingthatunityoftheideasand
elementsandtherelationshipsbetweenthemwhichgivessignificantmeaningtothem
all"(Greene,1947,p.142).
"Theydoembodyequallyprecisearticulationsofbasicmoodsoffeeling,andthey
areconnectedascongruentorconflictingwiththeemotionsof life(whichmaybe
expressedequallybydepictedfigures)bythecommonelementoffeelingmood"
(Osborne,1970,p.107).Anyartpiecedoesconnecttoemotionoffeelingsthatwere
createdbyartists.Artistscreatetheirpieceofartworkbyherlhisfeelingsdependingon
theirmood.Weanalyzebyobservingwhethertheartisdepressinglookingorecstatic
looking,thereforewewouldknowhowtheartistfeelsorwantstoexpressherlhis
thoughtsinherlhisworks."Perceptionoffonnalaestheticqualities,suchasbalance,
harmony,proportion,fitness,mayalsobemediatedbyfeeling"(Osborne,1970,p.109).
Anyartworkhasitsownbalanceandvolumeastohowmuchdetailorwhatkindof
elementsheartistaddsinherlhiswork.All artworkshavetheirownaestheticqualities
thatshowtheirpersonalities."Thatartcanhavetherapeuticeffectsandcanbeusedfor
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thispurposethereisnoreasontodeny"(Osborne,1970,p. 113).WhenI taughtDeafArt
todeafstudentsatWesternPennsylvaniaSchoolfortheDeaf,I feltthatit wasan
excellentarttherapyforthemtoexpresshowtheyfeelbeingaroundeafpeoplewho
havedifferentculturescomparedtohearingpeople.I believethatit is importantforthem
tolettheirfeelingsoutandexpresstheirmeaningoncanvasaspartoftheirtherapy.
HistoryofDeafArt
DeborahSonnenstrahl(2000),whoisadeafartistandartprofessor,esearched
deafartists'lives,education,andartworksfromtheColonialtoContemporarytime.She
statedhowdeafeducationanddeafarthavegraduallychangedfromthepasttothe
presenttime.Sonnenestrahlfocusedondeafartistswhomajoredinpainting,sculpture,
andphotography,andexplainedwhatheirworkssymbolized.Forexample,shefound
thatColonialartistsdidnotexpresstheirdeafnessorspeakoutforwhatheybelievedin,
butContemporaryartistsexpressedtheirdeafperspectives,metaphorsandinsight,
beliefs,andthoughtsfromtheirenvironment.
Ironically,therewasafamousartistnamedFranciscodeGoyafromSpainwho
becamedeafattheageof46duringtheColonialtime,andwasoneofthefirstdeafartists
toexpresshisemotionsandthoughtshroughiswork.At first,whilehewashearing,he
usedhisartstyleofdecoration,calledRococo,thatwasmorerelatedtoreallifeandhe
usedbrightcolorsthatsymbolizedrealism.Afterhebecamedeaf,hispaintingsdepicted
morecreativityandmovedtoaRomanticstyle.Romanticismis definedasmorefeeling
andemotionthanformandaestheticqualities.Heexpressedhisbitternessand
frustrationsofbeingdeaf.Henoticedthathearingpeoplelookedatdeafpeople
differentlyanddeafartistsdidnotreceiveasmuchattentionashearingartistsdid. "His
9
personallifechanged,too.Henolongercaredaboutluxury"(Carroll& Mather,1997,p.
59).
Interestingly,Goyalearnedfingerspellingsohecouldcommunicatewithhearing
people.Whenhebecamedeaf,hefeltisolatedandhisartworkshowedalotof
metamorphosiswhichexplainedwhyhechangedhisartstylefromRococotothe
"emotionalcatharsisofRomanticism"(Sonnenstrahl,2000,p.xvii)toexpresshis
feelingstowardhisdeafness.It isunderstandablethathisworkschanged
metamorphicallyafterhebecamedeaf.Herevealedhisfeelingsabout"theabuseof
outcasts,differentpeople,deformedpeopleandchildren"(Sonnenstrahl,2000,p.335)in
hisartwork.Hewasagreatinfluenceonfutureartistsbecause"Goyawasnotonegreat
artist,hewas20greatartists,afamousFrenchartcriticwrote"(Carroll& Mather,1997,
p.60).Hechangedtheworldofartforever.
Oneexampleistheartworknamed,"Milan,Italy,1880,"byMaryThornley.
Goyapaintedawell-knownpaintingcalled,"TheThirdofMay,1808",whichportrays
"threegroupsofSpanishpeoplefacingaFrenchfiringline.Goyadividedhisgroupinto
threesections;agroupofdeadpeoplelyingontheground,thenagroupofpeoplefacing
thesoldiers,andthelastgroupofvictimsmarchingtotheirlives'end"(Sonnenstrahl,
2000p.335).ThornleygotherideafromGoya'sworkforherartwork,"Milan,Italy,
1880,"symbolizingthebanningofAmericanSignLanguage.It occurredwhentherewas
abigconventionaboutwhetherdeafchildrenshouldusesignlanguageororalism.
AlexanderGrahamBellinfluencededucatorstouseoralismsothevotewas"onehundred
sixtythreehearingeducatorsagainstonedeafeducator"(Sonnenstrahl,2000,p.xx).
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ThomleydisplayedherworktoportrayhowASL wasbannedaftertheeducatorsvoted
fororalism.ThepaintingbyThomleywasdescribedbySonnenstrahl(2000,p.333):
ASL facesafiringsquadandtheletterA ispaintedinacoldtoneofblue.The
nextletter,S,ishalfcoolandhalfwarm,andtheremainingletter,L, revealsa
brightyellow.Oneinterpretationfthiscolorschemereferstothedeathofthe
firstletterandthesecondletterisdyingandthethirdletterhasnotbeenshot--yet.
It isunderstandablethatdeafartistsduringtheColonialtimewerenotwellknown,and
hearingpeopleperceivedthemas"senselessandincapableofreason"(Sonnenstrahl,
2000).
AfterGoya'sexpressionofhisbitternessandfrustrationofbeingdeafinhis
artworks,therewerenotmanydeafartistswhoarticulatedtheirfeelingsforacenturyand
ahalf.Therewerenomuseums,artgalleries,artschools,orlargedeafcommunities,and
AmericanSignLanguagewasnotwellknownatthatime.Onlyafewdeafartistswere
recognizedif theywerefromawell-offamilyandtheywerewelleducated.Deafartists
frompoorfamilieswhocouldn'twriteorspeakwerelookeddownonbythehearing
society.Therefore,therewerenotmanywell-knowndeafartistsbackthen.
In 1971,BettyMiller'sartworkscamealonginwhichsheexpressedherfeelings
aboutherdeafexperience.Herworksrousedeafartistsandmotivatedthemtocreate
theirowndeafexperienceintheirartwork.Shewantedtoadvocatel ttingtheworld
knowthathereis athemecalledDeafArt. Onthataccount,sheandeightvisualdeaf
artistsformedagroupnamedSpectrumin 1977,wheredeafartistscouldmeetand
discussif therewasa"DeafArt"ornot.Twosummerfestivalswereheldduring1977
and1978andtheyhadmanyworkshopssincethen."Workshopsservedasathink-tank
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fordeafartiststoexplorethedifferencesbetweenartbyDeafpeopleandartaboutdeaf
people"(Duff& Grcevic,2000).Unfortunately,thisideanevercametoanyformal
decisionsofinally,in 1989,theyheldafour-dayworkshopatGallaudetUniversityto
focusonwhatDeafArtwas.
Themainpurposeofthemeetingwas"tohaveanin-depthdiscussiononour
experiencesa Deafartists,debateanycommonelementsofDeafArt,developavisual
manifesto,anddevelopawrittenmanifesto"(DeafView/ImageArt,2000,March15).
Afterthismaindiscussion,theyfinallycameupwiththeideawhatonametheDeafArt.
TheydeclareditDe'VIA(DeafView/ImageArt). "Thename,De'VIA,evolvedoutof
muchdiscussionontherelativemeritsofanEnglishoranASL name.Thefinalname,a
combinationofthetwo,hasthenaturalf owofASL asthepredominateconsideration"
(DeafView/ImageArt,2000,March15)."'ThesignforDe'VIAembodiestheDeaf
characteristicsorelementsinart'(SonnenstrahI1996:132)"(Duff,1999-2000,p.50).
Milleris labeledthe"MotherofDe'VIA."DUffsummarizedSonnenstrahl's
opinionofMiller: "Dr.MillerisoftencitedasoneofthefirstpublicDeafartistswho
clearlyincorporatedDeafthemesintoherartwork,althoughmanyspeculatehatGoya
andotherlesswell-knownartistscreatedDeafView/Imagelongbeforethismovement
wasidentified"(DUff,1999-2000,p.49).Millerwantedtheworldtobeawarethathere
isstillDeafArtandforthatreasonshewantedtosetupagenrefordeafartistsothey
canbeheard;thenthesocietywouldbeawareofDeafArt.
SusanDupor,adeafartist,said," I feelunfortunatehatheDeafArthasnot
receivedanyattentioni themainstreamedartworld.ManyminorityartssuchasLatino,
African-American,GayandlesbianandfeministartaregainingtheirrespectsbutDeaf
12
Artis largelyneglected"(DUff,1999,pp.50-51).ShefeltthatDeafArtwasunheardof
anditneededtobeadvocatedtoletpeopleknowthathereisDeafArtbybothDeaf
artistsandhearingartistswhoareinvolvedwithdeafexperience.
ArtbyDeafPeoplevs.De'VIAArt
Actually,therearetwodifferentkindsoftwoartgroups,whichare"ArtbyDeaf
People"and"De'VIA."ArtbyDeafPeopleiscreatedbyartists,whoarenotrelatedto
deafexperience.InDe'VIA,theartisrelatedtodeafexperiencessuchasdeafmetaphors,
deafinsightanddeafperspectivesa sociatedwiththeenvironmentandeverydaylife.
Thatincludes"acentralizedfocus,withexaggerationremphasisonfacialfeatures,
especiallyeyes,mouths,ears,andhands"ffieafView/ImageArt,2000,March15).
De'VIAalsoconsistsofhearingpeoplewhohavedeafparentsorhavesomeexperiences
withdeafpeople.
PatriciaDUff(1999-2000)describedhowdeafartists'worksreflectResistance
andAffirmationthemes,whicharealsofoundinhearingartists'works.DUffherselfisa
deafteacherintheNationalTechnicalInstitutefortheDeafsCultural& CreativeStudies
Department.SheresearchedthemeaningofD/deafartistsandtheirartworkinher
article.DUffmainlyfocusedontwocategories,whichareResistanceArtandAffirmation
Art,whicharerelatedtoDeafView/ImageArt. DUffreviewedhowdeafartistsperceived
themselvesthroughtheirartwork.AsanexampleofAffirmationArt,Millerpainted
"BirthofaDeafWoman."Inherpiece,sheusedpride,beauty,andwomanhood.Dupor
painted"FamilyDog,"whichisanexampleofResistanceArt. In herpiece,sheused
disability,noidentification,isolation,andlackofcommunication.ThisPowerPoint
curriculumincludesexamplesofAffirmationandResistanceArt.
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ArtbyDeafPeople
As I researchedtwodifferentkindsofgroups,ArtbyDeafpeopleandDe'VIA,I
interviewedtwodeafartists,DottyScharschuandDavidPrusinski.Theybothproduce
ArtbyDeafPeoplebecausetheirworkisnotrelatedtodeafexperiences.LastFebruaryI
interviewedScharschuwhileI wasaninternatWesternPennsylvaniaSchoolforthe
Deaf.Shewasmycooperatingartteacher.Sheisalsoadeafartist.Scharschuwasborn
inthesmalltownofWilliamsport,PennsylvaniaonMay13,1947.
I foundit afascinatingexperiencetoworkwithherandlearnfromher.I asked
Scharschuwhatinspiredherinterestinart.Sherepliedthatwhenshewasayoungster,
shefeltlonelybecauseshecouldnothearsoshestartedtovisualizeart(personal
communication,February27,2004).It madehereagertolearnhowtodrawand
understandartandthemeaningofit. It madeherfeelmorecontentwithherlife. Shehas
beendrawingandpaintingallherlifesinceshestartedlearningaboutart.Scharschu
voicedthatherfatherwasherrolemodelbecauseheinfluencedhertodraweverything,
andhewouldmakefunnyfacestomakeherlaugh.HegaveScharschumotivationto
drawunusualsubjects,notthetypicalartaseveryonedidintheclassroom.That'swhen
shedevelopedmoreideasforherdrawing.Scharschumentionedthatwhenshe
visualizedfireinafireplace,shedrewflamesaspeople.Thatwasanimaginativeformof
artforher.
Anothersketchingthatshedrewwasafunnypictureofherprincipalwithalong
neckwithanappleshapestickingoutofhisneck.Theprincipalsawitandlovedit! He
keptit inhisoffice,whichwasflatteringtoher.Shealsomadeacollageoutofpheasant
-
14
feathers,whichhadbelongedtoherfather'spheasant.Shereceivedseveralcountryfair
awards.
Shelikesachallengeforherprojects.Hergoalistoteachstudentsobeopen
withartandfeelfreetoexpressnewideas.Shefeelsmuchsatisfactioni accomplishing
allofthegoalsshehassetforherself.Thecurriculumprojectincludesomeof
Scharschu'swork,focusingonabookthatsheillustratedandherpaintedalligatorchair.
DavidPrusinski,oneofthetwodeafartiststhatI interviewed,is avisitingteacher
attheNationalTechnicalInstitutefortheDeaf.HewasborndeafinOhio.I askedhim
whatmotivatedhimtobeinterestedinart.Herepliedthatithadnothingtodowithhis
deafness;hehaslovedthenatureofartsincehewasasmallchild.Duringthatime,he
collectedcomicbooksandillustratedsomedrawingsfromwhathereadorstudied.
Prusinski'swholefamilyisdeaf.HeattendedanoralschoolinOhiountilhewas
thirteenyearsold. Fromthere,hewenttoaschoolfortheDeafuntilhecompletedhis
education.HeprefersAmericanSignLanguagetooralismandfeelscomfortablewithhis
communicationmode.
PrusinskiattendedGallaudetCollegebutdidnotfinishhiseducationthere.He
workedatabankforthirteenyears.At thatimehewasnothappywiththepersonal
relationshiphehad,sohedecidedtoenterRochesterInstituteofTechnologytostudyfine
arts,painting.Hismainfocuswastobeapainter.Heisopen-mindedabouthissexuality
andlikestodiscusstheinterpretationfhisworks.Prusinskistatedthatallofhisworks
consistofgaymenandtheirelationships(personalcommunication,April5,2004).I
includedsomeofhisartworksinmyartcurriculumandexplainedwhattheyrepresent.
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ThereisadeafartistnamedCharlesWildbankwhofocusesonpainting,which
looksmorelikephotorealism.HisworksarealsoexamplesofArtbyDeafPeople.He
generallyconcentratesonflowersuchasirises,lilies,rosesandexoticblossoms(Elion,
1991/Winter).Heusesoilsandacrylicsashismediaforhisartworks.Wildbank
mentioned,"Flowerscanbepowerfulmetaphors,sexuallycharged.Flowersaresymbols
of loveandprocreationandevendeath"(Elion,1991/Winter,p.7). It mademewonder
aboutmypaintingsofflowers.Perhapsmypaintingsalsorepresentatureandasymbol
of loveandappreciationf life. ThereisonestatementfromDurr'sarticle(1999-2000)
whichstated,"GeorgiaA' Keefe'sgracefulpaintingsofflowersandstill-lifestorepresent
thebeautyandthesexualityofwomenarenotablexamplesofaffirmationartwithinthe
FeministArtMovement"(Durr,1999-2000,p.49).Thatcouldbeabouthenatureof
sexualityandthesymbolofbeauty.I usebrightcolorsandsoftformstoshowthebeauty
ofsexuality.It wasappealingtoreadotherpeople'sopinionsaboutheirthoughtsof
flowers,sothatcouldbethereasonwhyI lovetopaintflowers.RelatedtoOsborne's
book,Wildbanksaid,"Yes,I cansayawholelot(more)oncanvasthaninspokenword
andfeelI haveaccomplishedagenuinesortofcommunicationwithenoughself-
certitude"(Elion,1991/Winter,pp.8-9).AsI mentionedbefore,Kandinskysaidall
artistsexpressourinnerandoutersoulinourartworksotheaudiencewouldbeableto
analyzeortrytounderstandourmessagesandwhatwewanthemtoknow.
De'VIAArt
DuporisanexampleofaDe'VIAartist.Oneofherartworks,titled,"Deaf
Dalmatian- 1990,"isrelatedtothearticlenamed,"TheDeafDalmatianControversy:
DestroyThemorRaiseThem"(Kay,1994,June).Duporusesherthemesof "conscience
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tugging,politicallychargedimagesofdeafcultureandeducation,andmetaphorsof
childrenasanimalsinherpaintings"(Sonnenstrahl,2000,p.369).Herpainting,"Deaf
Dalmatian,"portraysapuppybeingeuthanizedbecauseof itsdeafness.Thestudyfound
(Kay,1994,p.12):
Between8-12%ofallDalmatianpuppiesareborncompletelydeafand22-24%
aredeafinoneear.Thisisthehighestincidenceofcongenitaldeafnessamong
thepopularbreedsofdog,surpassedonlybyafewrarebreedsuchasthe
CatahoulaLeopardDog.
TherearesomereasonsastowhydeafDalmatiansareputtosleep.Theyaremorelikely
tobitewhentheydonotexpectwhensomeoneisbehindthemortheyarebewilderedout
ofsleep.Peoplecannothandledeafdogswhendogscannotheartheirordersortheir
namesbeingcalled.Onthataccount,peoplearefrustratedwiththem.Hearingpeople
havetorealizethatit takesometimetoteachdeafdogsjustlikedeafpeople;theyhave
tobepatientandlearnwhatkindofmethodstheyshouldusetoteachthem.Somedeaf
peopledonotgrasporunderstandconceptsasquicklyashearingpeople."Hearing
peoplecanbereallystupidaboutdeafness"(Kay,1994,p.14).Forexample,hearing
peoplewouldthinkthatheyhavetospeakloudertodeafpeople,thentheywouldhear
more;butthatisnonsense."A dogcan'treasonorthinklikeus--youjustcan'tsayadeaf
dogisthesameasadeafperson"(Kay,1994,p.14).Duporusedthisthemeinoneofher
paintingstosymbolizeherworksowecanfeelthepainofdeafDalmatiansandthink
howtheyfeel.It issimilartodeafchildrenthatsomehearingpeopledonotknowhowto
raiseoreducatethem.
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OtherexamplesofDe'VIAartareworksbyChuckBaird.Heiswellknownasa
goodfriendofMiller.Henamedherthe"MotherofDe'VIA."Heisportrayedasa
cameoinsomeofMiller'sartworks.BairdisoneofthefoundersoftheDe'VIAgroup.
Heconcentratesoncultureandart."Baird'sincorporationfsignimageryisadelightful,
andoftenthought-provoking,featureofhiswork"(Lang& Meath-Lang,1995,p.21).
Hemainlyfocusesoncolorandlight."ASLwasalwaysapartofthelandscapeofhis
mind,andheimmediatelybegantoconnecthisvisualanguagetohisvisualworld,a
motiftoappearinmuchofhismatureartisticwork"(Lang& Meath-Lang,1995,p.19).
MostofhisworksarepaintedwithASL images.
LexingtonSchoolfortheDeafsponsoredanexhibitandanalysisof 14deafartists
fromtheD/deafcommunity,anddescribedsomeoftheirthemesontheInternet
(LexingtonSchoolfortheDeaf,2001).Therearemanydifferentkindsofartthemesthat
thedeafartistsusedintheirworks.Millerusedherartworkstodepictdeafeducationasa
relationshipbetweenoppressionandshame.Inherartworks,I believethatsherevealed
howdeafeducationwasabusedbyhearingteachersinthepastwhendeafchildrenwere
notallowedtousetheirhands.Deafchildrenwereorderedtolearnhowtospeakand
listentowordsthroughthemicrophones.Deafeducationhurtdeafchildren'sselfesteem
andpridebecausetheywerenotallowedtousetheirhandswhentheydidn'tknowhowto
speakatthat ime.Andnowsheusestheword"evolution,"meaningthatdeafpeoplecan
usetheirhandstocommunicatewithnolimits.DuporandBairdfocusedon
psychologicalthemesintheirartworkstoportrayhowdeafchildrenliveintwoworlds,
thedeafcultureandthehearingculture.Deafchildrenarepowerlessandmustdealwith
"experienceatthehandsoftheirhearing,non-signingfamiliesaswellastheeducational
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andmedicalestablishments"(LexingtonSchoolfortheDeaf,2001).De'VIAartists
fabricatedtheircompositionsbyexpressingtheirthoughtsoropinionsaboutwhatthey
hadseenorexperienced.Theseartistsintendtoshowtheunity,diversity,andvarietyof
theirexperience.Thatlistofthemesguidedmyanalysisoftheartistswhoappearinmy
curriculum.
BrendaSchertzprovidedherowndescriptionofthedevelopmentofdeafartina
bookaboutheFirstNationalTouringExhibitofDeafCultureArt(Northeastern
University,1999-2000).SchertzstatedthatwhenshemetDr.ElsaNunez,theProvostof
LesleyCollegeinBoston,sometimeafter1995,Schertzshowedherslidesofartworkby
DeafartistsandDr.Nunezwasfascinatedwiththem.Deafartwasnotwellknownby
thepublicin 1995.Dr.Nunezfeltthatdeafartneededtobemadeknown.DrNunez
suggestedthatSchertzandotherartistswriteupaproposalwheretheirworkswouldbe
knownandheardbythepublic.SchertzoriginatedtheDeafArtTravelingTourto
variousplacesacrossthecountry,includingNationalTechnicalInstitutefortheDeafs
formerSwitzerGalleryinFebruary2000.Schertzidentifiedthethemesof identity,atool
ofcommunication,deafculture,visualcommunication,visualart,andASL.
Art inEducation
DavidHenley(1992)wroteabookforarteducatorswhoneedtoknowhowtouse
appropriatestrategiesforstudentswhohavespecialneeds.Hestatedthatarteducators
needtospeculateonhowtoapproacht eteachingofarttochildrenwithspecialneeds.
Hefocusedondrawing,painting,designandsculpture.Onespecialstrategythathe
suggestedisasculpturegardenoraperformanceareainwhateverplacethestudentscan
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designandcreatelandscapeonschoolproperty.Thiskindofstrategyisagoodtherapy
lessonforstudentsoworktogetherasagrouponaproject.
In thebookcalled,TeachingArttotheDeaf,Kingsleystatedthatmostdeaf
childrenhaveproblemslearningtheirlanguageandreadingskills."Usingsimilarkinds
ofnon-verbaltestsithasbeenfoundthatdeafchildrenmakehigherscoresthanhearing
childrenontestsofmemory,designandtactualmemory"(Kingsley,1977,p.5). Thisis
becausedeafchildrenabsorbmorewhentheyvisualizeanyelementssuchassymbols,
designs,drawings,andpaintings."Piaget(1963)alsoseesachild'svisualsymbolsas
being'intimatelyrelatedtohisconceptualgrowth'"(Kingsley,1977,p.5). Thehearing
childhearsthingsandcommunicatesthroughis/herlanguage.A deafchildwho
visualizessymbolsoranythingpictoriallyexpresseshis/herlanguage.Thisishowdeaf
childrengrasporunderstandtheconceptofvisualsymbolsmorethanhearingchildren
becausetheycan'thear,sotheyperceiveanythingthatsurroundsthemtolearntheir
language.An artteacherwhoworkswithchildreninaschoolforthedeafmustbe
acquaintedwitheachchild'sabilityandknowledgeofartsotheteacherwouldknowwhat
kindofteachingmethodssheshouldusetodeveloptheircognitivemindandhavethem
understandthelanguageofart.Theteacherscanusetheirdrawingtotestforintellectual,
emotional,andpsychologicalproblems(Kingsley,1977,p.8).
Thereisavarietyofcommunicationmodesuchasoralism,manualism,sign
language,fingerspelling,signedEnglish,totalcommunication,a dsimultaneousmethod.
"Duringtheyearswhenlanguageconceptsarebeingtaughttothechild,whetherbyOral
orManualmethodsorsomecombinationofthetwo,artcanserveasanadditionalmeans
ofcommunication.Differentheoriesareheldabouthowcommunicatived afchildren's
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artworkreallyis"(Kingsley,1977,p.16).It isappealingtoseehowtheyconveythe
languageofartintheirartworkaftertheylearntheirkindofcommunicationmode.The
writer(Kingsley,1977,p.18)hasfoundthatchildrenwhocamefromdeaffamiliesor
fromfamilieswithoneormoredeafpersontendtoexpressmorethanchildrenwhoare
insecureandunsociable.
It is interestingthat"childrenallovertheworldusethesamesymbolsintheirart
workforpeople,animals,buildings,andotherfamiliarthemes"(Kingsley,1977,p.22).
Artis agoodtherapyfordeafchildrenbecausehearingchildrencanspeakoutaboutheir
problemstoacounselororafriend,butdeafchildrenwhohaveinadequatelanguageand
lackofcommunicationtendtohaveproblemsspeakingouthowtheyfeel.Artisaway
forthemtoreleasetheiremotionalfeelings,awayofcommunicatingandawaytohelp
themperceivewhotheyare."Workingthroughtheartsalsogivesanychildameansof
graspingrealityinthatit isareinforcementforthechildofwhatheknowstoexist"
(Kingsley,1977,p.23). "Educationbasedmoreonvisualexamplethanorallanguageis
adifficultprocessbutanartprogramcanprovideameansoftrainingachildinthe
perceptualskillsnecessaryforthiskindofaneducation"(Kingsley,1977,p.25). I do
believethatartshouldbeofferedineverydeafandmainstreamedschoolsothatdeaf
studentscancreatearttoexpressthemselves."Initiatingandexecutingideasinartsand
craftsgivesthedeafchildpracticalexperienceinproblem-solving,reasoning,realistic
thinking,andthedevelopmentofthesensesotherthanhearing(D'Amico)"(Kingsley,
1977,p.26).Thatkindofartmethodcanhelpanychildtounderstandthelanguageof
art.
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"Thisprojecthenisnotconcernedwithwhatarttopresenttothedeaf,butin
preciselyhowtoworkwiththatchildinart,andwhyartissoparticularlyimportantfor
himinthefirstplace"(Kingsley,1977,p.67). I doagreewiththisstatementbecause
we,teachers,needtomeetstudents'psychological,emotional,andintellectuallevelto
assesstheirdevelopmentandlearningskills.Artneedstobediscussedsostudents
developtheirlearningartskills.I believethatheyshouldlearnandconcentrateonart
thatisrelatedtoanysubjectsuchasHistory,Science,orEnglish.Oneexampleisaquilt
project.Quiltshavetheirownmeaningsfromhistory,soquiltandhistoryarecombined
intoonesubject,notjustbasicart.Studentsneedtodiscusswhatartisorrepresents.
Thatwouldleadthemtounderstandtheconceptofartandappreciatewhattheyhave
learned.
Forteacherswhowantoteacharttodeafstudents,I believeit is importantfor
themtohaveartcertificationsotheywill knowwhatkindofartstrategytheyshoulduse.
"Theyarebythistimecertifiedassuch,andthejobisusuallymoreprestigiousthanthat
asartteacher.In manyschoolsforthedeafartisconsideredsounimportantthata
teacherwithacademiccertificationwouldbechosentofill anartpositionbeforea
certifiedartteacher"(Kingsley,1977,pp.69-70).It isnotrightthatheadministrators
hireteacherswhodonothaveartcertification.Theseteacherswhodonothaveart
certificationwouldnotknowwhatkindofartteachingskillstheyshouldteachorhowto
meetstudents'intellectual,emotional,andpsychologicalphases.I wouldstrongly
recommendthateacherswhowantoteachartshouldhaveartcertificationsothe
studentswouldappreciateartmore.
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DeafCulture
ArtteacherswhoteachdeafstudentsneedtoknowaboutDeafculturebecause
theirartworkmayhelpthestudentsodescribetheirupbringingandbackgroundandto
understandthedevelopmentoftheirdeafidentify.Thereisaquestionastowhythereis
adeafculturewhilethereareotherculturesthatrelatetotheirownmorals,language,
values,andtraditionssuchasIndianculture,Europeanculture,Japaneseculture,andso
on;butadeafculture?It isbecausedeafpeoplefeelisolatedamonghearingpeoplein
thesociety,sotheyfeelthatheyneedtohavetheirownculturewheredeafpeoplecan
sharetheirfeelingsandbeliefs,understandtheirvalues,andhavetheirtotalsupport.So,
theysetuptheirowncultureasadeafculturewheredeafpeoplewouldfeelacceptedor
belongingtothegroupsotheycouldsharetheirlanguageandunderstandhowtheyfeel.
Whenthereisadeafculture,"theyfeeltheygainsupportandtrustingcompanionship
fromotherDeafpeoplewhosharethesameculturalbeliefsandattitudes"(Padden,1989,
p. 10).Theyalsowanthearingpeopletobeawareoftheirdeafculture.Accordingly,
theirgoalisto"achievepublicacceptanceofdeafpeopleasequals--equalsin
employment,inpoliticalrepresentation,a dinthecontrolof institutionsthatinvolvedeaf
people,suchasschoolsandserviceorganizations"(Padden,1989,p.6). Thiswaythey
wouldhavetheirattentionandmorehelpfromotherservices.Deafpeoplealsowant
hearingpeopletorecognizetheircommunicativelanguagesuchassignlanguageorother
kindofcommunicationmode.
Whenthereisadeafcommunity,itoftenmeansthatdeafpeopleuseAmerican
SignLanguageastheirprimarycommunicationmode.Meanwhilethereareavarietyof
deafpeoplewhocanhearandspeak;theymaynotbeacceptedbyadeafcultureunless
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thedeafperson"changesthebehaviorthathe/shehasalwaysconsiderednormal,
acceptable,andpositive"(Padden,1989,p.11).It ispoignantthatsomedeafpeople
wouldn'tacceptotherdeafpeopleif theycommunicateinadifferentway.Theyshould
acceptanydeafpeoplenomatterwhotheyareorwhatkindofcommunicationmodethey
use."Exposedtoaculture,Deafculture,childrenproceedtolearnit. Whattheylearnis
atheoryofthemselves,theoryof 'others,'andtheylearnabouthetheory'others'haveof
them"(Humphries,1991/Fall,p.215).It isverycommonthatmostdeafpeopleaskother
deafpeoplewheretheyarefromorwhichschooltheyattended."Itis importanttoDeaf
peopletoaskforandgiveeachotherinformationaboutwheretheywereraisedand
whichschools--usuallyresidentialschools--theyattended"(Padden,1989,p.12).When
deafpeopledothis,theyfeelcomfortableknowingeachother,liketheyhaveknowneach
otherasfriends.That'spartoftheirdeafculture.Cultureandlanguageareboth
importanttodeafpeople."Butthemoststrikingcharacteristicsofthecultureofdeaf
peopleistheirculturalvalues--thesevalueshapehowDeafpeoplebehaveandwhathey
believein"(Padden,1989,p.8).
As forDeafArt,theartistsusedtheirthemesandsymbolsintheirartworksfrom
whatheyhadexperiencedintheirchildhoodlives,suchastheiroraleducation,conflicts
withhearingpeople,or"oppressionof language,signsandfingerspelling,handsand
eyes,andworldofvision"(Humphries,1991/Fall,p.231)."Theissueofwhatconstitutes
Deafartis isoftendebatedbutisprobablymoreareflectionofthedebateaboutwhat
constitutesDeafculturethanofwhetherthereareDeafartistsandwhethertheyhave
somethingtoexpress"(Humphries,1991/Fall,p.231).Yes,indeed,theydoexpressfrom
theirdeafexperiencesonlyif theyarefromDe'VIAgroup,notjustproducingArtby
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Deafpeople.Obviously,youcantellbytheirartworkswhetherit isAffirmativeor
ResistanceArt. It isveryinterestingtoanalyzetheirworksandhowtheywentthrough
theireducationwhiletheywereyoungandtheycouldn'tspeakhowtheyfelt. I amglad
thatDeafArt isbecomingwellknownaroundeafcollegesandorganizationssoweall
canbecomeawareof it. That'sthereasonthatI wantoteachDeafArt inbothdeaf
schoolsandmainstreamschoolsoit wouldbeheardofandhearinganddeafpeople
wouldbeabletofeelateasewitheachother.
Activities
1.I interviewedtwodeafartists,DorothyScharschu,whileI wasaninternat
WesternPennsylvaniaSchoolfortheDeaflastwinter,andDavidPrusinski,at
theNationalTechnicalInstitutefortheDeaflastspring.I askedthemabout
theirartlivesandwhatmotivatedthemtobeinterestedin art.
2.I researchedtheartofeightdeafartistsandtheirbiographiesthroughpersonal
contact,books,Internet,andarticlesaboutartinjournals.Therearetwo
differentgroups,whichare"ArtbyDeafPeople"and"De'VIAArt." I
primarilyfocusedonAffirmativeandResistanceArtthatispartofDe'VIAArt.
3.I developedaPowerPointcurriculumthathasfivecategories.I designedthe
firstcomponenttodescribetheeightdeafartistsandtheirartworks.Thenext
componentteachesabouthedesignelementssuchascolors,lines,shapes,and
textures/patterns.I alsowroteaboutheemotionsofsomeelements.Thethird
componentisforstudentsoproducetheirfirstself-portraitaftertheylearnart
elements.ThefourthcomponentisaboutDeafArtasAffirmativeand
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ResistanceArt. Thelastpartis forstudentsocreateafinalcompositionthatis
relatedtoartelementsandDeafArt.
4.Withallthesecombinations,I reviewedtheliteratureonartandemotionand
DeafArt. I completedtheprojectbyresearchingandwritingaboutfifteen
articlesforthisthesis.
5.I alsopreparedaprintoutoftheslidestogowithmycurriculum.
Implementationa dDiscussion
My futuregoalistogivethediskofmydesignedartcurriculumtoanart
colleagueandhaveherlhimuseit forteachinginherlhisclassroom.I wouldbe
inquisitivetoseeif itwouldbesuccessfulornot.If it weren'tbeneficial,thenI would
discusswiththeteacheraboutherlhisexperience,suchaswhatkindofproblemsor
misunderstandingstheteacherhadwithmyartcurriculum.I wouldreviseitandthen
havetheteacherlookatitagaintobesurethatshelheissatisfiedwithmyteaching
curriculum.I wouldwantit tobevaluableandsuccessfulforanyteachertouseintheart
classroomtoteachstudentsartelementsandDeafArt.
AfterI researchedallthesesourcesformythesis,I foundthisprojectobea
worthy,wonderful,andgreatlearningexperienceforme.WhenI taughtthiscurriculum
atWPSD,I learnedthatdeafstudentsareinterestedin learningaboutDeafArt. I found
theseoutcomes:
. Studentsexpressedtheirfeelings.
. Studentsshowedtheirmotivationtoworkonthisproject.
. StudentslearnedsomethingnewaboutDeafArt.
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. Studentsbuilttheirconfidenceto"tellastory"aboutheirfeelingsasaD/deaf
individualregardlessofpositive/negativefe lings.
. StudentsappliedtheartelementsontheirD/deafself-portraitasawaytoexpress
theirfeelingsorthoughtsthroughtheirprojects.
I feelsomotivatedtolearnasmuchasI canbecausetherearealotofdifferent
meaningsrelatedtothesetwoterms,AffirmativeandResistanceArt. I believethatit is
veryimportantforanyonetoexpresstheirinnerandoutersoul,andtheirviewor
perspectivetowardhandicappedordisabledpeople.Thatwouldhelpbothhearingand
deafstudentsounderstandhowtheyfeeland,hopefully,theywouldrespecteachother
andworktogetheratease.
I haven'thadexperiencewithhearingstudentsyet.I will teachhearingstudents
(orCODA)aboutDeafArtandhavethemworklikethedeafstudentsdidatWPSDinthe
future.I feelthatit is importantformetoteachbothhearinganddeafstudentssothey
canlearnfromeachotherandexpresshowtheyfeeltowardeachother.
WhileI workedonPowerPoint,hereweresometechnicaldifficulties.For
example,thetypefacechangedtoanothertypeface,orthesizeofwordschanged.Some
oftheslideswouldhaveerrorsautomaticallyafterI savedandclosedit. Asaresult,I am
suresomeofthese rrorswill appearwhenteachersuseit forteaching.I usedallthe
slidesinthesamebackgroundcolorbecauseit ismorevisualandimageswouldbe
revealedmoreclearly.
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